Taylor University

Pillars at Taylor University
Koinonia

Association of Christians in Student
Development

Spring 2008

Koinonia
Rick Zomer
David Johnstone
Tim Elmore
Gene C. Fant Jr.
Edee Schulze

See next page for additional authors

Follow this and additional works at: https://pillars.taylor.edu/acsd_koinonia
Part of the Educational Assessment, Evaluation, and Research Commons, Educational Leadership
Commons, Higher Education Commons, Higher Education Administration Commons, and the Teacher
Education and Professional Development Commons

Recommended Citation
Zomer, Rick; Johnstone, David; Elmore, Tim; Fant, Gene C. Jr.; Schulze, Edee; Sjoberg, Connie; Broberg,
Mike; Kennedy, David A.; Hoefle, Nicole; Santarosa, Michael; Santarosa, Stephanie; Morris, Jason M.; and
Johnston, Heidi, "Koinonia" (2008). Koinonia. 2.
https://pillars.taylor.edu/acsd_koinonia/2

This Book is brought to you for free and open access by the Association of Christians in Student Development at
Pillars at Taylor University. It has been accepted for inclusion in Koinonia by an authorized administrator of Pillars
at Taylor University. For more information, please contact pillars@taylor.edu.

Authors
Rick Zomer, David Johnstone, Tim Elmore, Gene C. Fant Jr., Edee Schulze, Connie Sjoberg, Mike Broberg,
David A. Kennedy, Nicole Hoefle, Michael Santarosa, Stephanie Santarosa, Jason M. Morris, and Heidi
Johnston

This book is available at Pillars at Taylor University: https://pillars.taylor.edu/acsd_koinonia/2

C0

1 /J 1 /J

lJ N J-r I _;__ N D
co J /J 1/J u N J c_;_
DJGJ-rJ--_L J--GJ~

-r Jo

Regent University's School of Education M.Ed. in Student Affairs can help
you advance your career. This program is tailored specifically to meet
the unique challenges you face as a career counselor, residence life
director, orientation supervisor, admissions or financial aid officer, dean
of students, or other student affairs professional.

MASTER O F EDUCAT ION
EDUCATI ON SPEC IA LI ST
DOCTO R OF EDUCAT ION

The M.Ed. in Student Affairs focuses on the following:
• Understanding a college student's psychological and
moral development
• Building successful student services programs
• Grasping the business aspects of higher education
Program offered online.

For More Information
Call: 888.713.1595
Visit: www.regent.edujstudentaffairs

REGENT
UNIVERSITY.
SCHOOL OF EDUCATI ON
ACADE MIC EXCELLENCE. INSPIRED PURPOSE .

Regent University is certified by the State Council of Higher Education for Virginia to operate campuses within the Commonwealth of Virginia . Regent University admits students without discrimination on the basis of
race, color, disability, gender, religion or national or ethnic origin. Regent University is accredited by the Commission on Colleges of the Southern Association of Colleges and Schools to award baccalaureate, masters,
and doctorate degrees. Contact the Commission on Colleges at 1866 Southern lane, Decatur, Georgia 30033-4097 or call404.679.4500 for questions about the accreditation of Regent University. EDU085289

IN THIS ISSUE
SPOTLIGHT FEATURES

5 Has Facebook Jumped the Shark?
By Rick Zomer

7 The Good, the Bad , and the Ugly
of Virtual Community
By David Johnstone

Change is in the Air
lmost three decades ago ou r
fledgling organization began
with the vision that if membe rs
could get together on a reg ular basis,
we wou ld all be stronger. To realize our
vis ion, we sc heduled an nual conferences and reg ional meeti ngs to sti mulate
professional growth and provide for
Christ ian fellowship. Th is model worked
fo r a small organi zation in a pre-inte rn et
era, but we are now a mid-size organization in a tech nolog ical age se rvin g an
inc reasingly complex vocation with more
specialized profess ionals.
Do we need a new strategy to he lp
us sharp en one another as Christian
stu dent development profess ionals?
To answer this question, we for med
a group made up of cu rrent and former re gi onal directors to eval uate new
options. Ultimately, this team, led by
Edee Sch ulze, Secretary of ACSD,
brought a recommendati on to the ACS D
Exec utive Comm ittee suggesti ng that we
enh ance the existi ng reg ional mode l by
adopting a new "Co ll aboratives" model
- an approach that seeks to bring people
together around a common interest, job
function, need, or geog raph ical location.
(The model is ful ly exp lained in this issue
in the article entitled, "From Location to
Interest: AC SD Considers Move from
Regiona l to Col laboratives Model") .

A

The ACS D Executive Committee
responded favora bly to the proposal
and voted to present the new model
for a vote to the members at th e annual
conference at Cedarville University in
Ju ne. I encourage you to spend some
time eval uating the proposal before we
vote at the annual conference. I thi nk you
will fin d the new concept to have much
prom ise . You can find additional details
at www.ACS DCollaboratives.
Another new development is the
for mation of a d iversity advisory group
headed by Jane Higa of Westmont
College . Based on recommendations
from the in itial diversity tas k team and
Salter McNei l & Ass ociates, we have
asked thi s group of ACS D mem bers to
advise the ACSD Executive Comm ittee
as we form ulate new strateg ies to speak
to intercultural needs and issues of our
organization and the larger profession .
Th e team has its fi rst meeting in May.
In c losi ng , I woul d li ke to re quest
your prayers for our newly elected and
re-elected ACSD officers. Than k you for
se rvin g ou r membership by voting in thi s
important process.
We hope to see you at Cedarville in
June . God bless an d have a refresh in g
summer
Barry Loy
ACSD Presi dent
Dean of Students ,
Gordon Coll ege
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hen I was a fourth grader in Mrs.
Prail 's science class, my imagination was piqued and my eyes
widened as we watched film stri ps about
how, in the year 2000, we would be ab le
to ride the space shuttle to a space station or even a city on the moon. Though
quite a futuristic idea, I remember it being
completely be lievable. Space was all the
rage in 1982. At my elementary school ,
we would cram into the library to watch
the space shuttle Columbia blaze into the
mysterious void of our solar system. When
asked what you wanted to be when you
grew up , a hip fourth grader better have
"astronaut" somewhere near the top of the
list or they lost valuable cool points. Space
was the next horizon and the newly placed
computers in our classroom seemed only
a means to get us to Moon City, not an end
unto themselves.
It's debatable when the "next" horizon
switched from the romance of space to
the fiber optics of cyberspace and its subsequent computer gadgetry with instant
access. Somewhere along the line, commercial trips on the space shuttle became
so ... well, 1980's and now, much like Crystal
Pepsi, the idea exists on ly in the memories
of those of us whose education included
hours of film strips. Pondering the mysteries of space must feel silly when the world
and everything in it is seemingly just a
click away. To be an active and productive
member of this new "new world" in North
America in 2008, most of us have grown
technological appendages that we are
convinced we cannot live without our lap
tops , cel l phones, PDAs, \Pods, Facebook
accounts, GPS systems, etc. No doubt we
can all do lots of cool stuff with th is cool
stuff. However, I would contend we do not
often enough ask the question that Arthur
Holmes (1975), in his book The Idea of a
Christian College, raises as the basic concept of a Christian liberal arts education
"What will all th is stuff do to me" (p. 24)?
Sure, Holmes was speaking about educa4 Komomo Spring 2008

lion and the courses that make up one's liberal education, but the question seems just
as relevant applied to the technology with
which we outfit ourselves and use ubiquitously. Quentin Schultze (2002), in his book
Habits of the High-Tech Heart, echoes the
need for th is line of questioning
There is much worth celebrating,
from the joys of e-mailing friends to
the Web sites that publ ish up-to-date
information about medical treatments.
Nevertheless, our tendency to adopt
every new information technology
uncritically - without discerning the
options, setting app ropriate limits, and
establishing humane practices - is simply irresponsible. North Americans are
largely unreflective, voracious consumers of cyber-novelty and informational
trivia. We have naively convinced ourselves that cyber-innovations wi ll automatically improve society and make us
better people, regardless of how we
use them. (p. 17)
Schultze's Habits of the High- Tech
Heart, although written in 2002, which
in a digital world seems ages ago, asks
penetrating questions that go well beyond
our digital devices du jour and makes us
pause to gaze at our own reflection in the
screen and discern exactly what kind of
people we are becoming. As Schultze
would readily point out, our habits with
technology are really our habits, period.
There is no separation between the
virtual and real worlds when it comes
to our hearts.
I wanted to address issues of technology and higher education in this
Koinonia and feel that we have a great
start to what should be an ongoing conversation. Rick Zomer, in his article "Has
Facebook Jumped the Shark?," applies
community formation and development
theory to the phenomenon of Facebook.
David Johnstone's piece, "The Good , the
Bad, and the Ugly of Virtual Community",

serves as a reminder to all of us that we
have sign ificant responsibility in how
community, both virtual and real , is being
shaped on our campuses and by our
students. Tim Elmore offers a perspective
on how to commun icate with this latest
generation of text-messaging students in
his piece, "Screenagers How Technology
is Changing the Way We Interact with
Students".
As you read these artic les, I hope you
wil l ask yourself questions about your own
technology use and its impact on your
immediate community, your patterns of living, and your communication with those
around you. Perhaps this top ic is merely
personally interesting because I find myself
examining my own techno-habits and wondering what this is all doing to me - even
on the most basic level. Is it healthy for me
to always take my lap top home, essentially
bringing my office and work life home with
me? Do I communicate too much using
dig ital communication via e-mail and
Facebook? Why am I relieved when my
cell phone is on the fritz and I can 't receive
calls? Would Jesus use a cel l phone? (Just
kidding, but seriously, would He?) Am I
missing out on communicating most effectively to my students because I refuse to
text message? One has to wonder at what
point we continue to cater to this generation of students in the name of effectiveness and at what point we resist and offer
a countercultural way of being in the world
that is significantly less instantaneous, but
perhaps more healthy.
As usual, I have more questions than
I do answers. Let's keep the conversation going, though, at our annual ACSD
Conference at Cedarvil le University,
through our publications, Growth and
Koinonia, and maybe, most importantly,
over coffee, face to face. I'll Facebook you
to set something up.
Cheers,
Steve Austin
Editor of Koinon ia

t all started about a year ago. One
of our student leaders came into
my office and told me that he was
contemplating giving up his Facebook
account. Once my in itial shock wore
off, I asked why he would be considering such a move, especially since a
large number of his peers seemed to
use th is on-line social network as the ir
sole means of communication. He told
me that he felt that the popularity of
Facebook had grown to a level where
keeping up with it was consuming too
much of his time. In short, he said he
was deve loping Facebook fatigue.
I was struck by that conversation so
I decided to talk to other students and
observe Facebook use on our campus.
The goal was to see if more indiv iduals
were considerin g giving up on Facebook
in the same way the student in my
office reported last year. To answer th is
question, I took two divergent paths. I
researched the prevalence Facebook
has in the lives of our students, wh ile at
the same time exp loring theories of community fo rmation and development.
There is a significant amount of data
that reinforces what is obvious to Student
Life profess ionals: Facebook plays a significant role in our students' experiences.
Studies have suggested that 85% of
college students report using Facebook
(Arrington, 2005); a finding that would
explain the 1.6 billion hits a day to facebook.com (Elli son, Steinfield, & Lampe,
2007) According to that study, the average student spends 10-30 minutes a
day logged into Facebook, a figure that
is cons istent with the daily average total
reported on Facebook's own statistics

I

page. Other research , however, indicates
that students might be spend ing more
than twice that amount of time per day
on Facebook. A study conducted at
Syracuse University foun d that 11% of
the ir student population reported spending more than five hours a week on their
Facebook profile (Syracuse University
Online Communities Research Team,
2006), while students participating in a
recen t Michigan State University study
reported averag ing 3.73 hours a day on
Facebook (Kim, Tong, Van Der Heide ,
Walther, & Westerman, 2008). Regardless
of statistical data, a review of computer
use on most of our campuses wou ld
show that Facebook is a significant part
of our students' experience and a noteworthy part of our campus communities.
Part of the reason for the Facebook
phenomenon on campus can be found in
a review of qualitative research methods.
Researc hers looking for potential interview participants will often incorporate
a "snowbal ling" techn ique to identify
new subjects. Th is process involves
the researcher asking a partic ipant at
the end of an interview if they know of
other ind ividuals who might be eligible
and willing to participate in their study,
increasing the overall number of potential subjects (Bogdan & Biklen, 2003)
In many ways, Facebook employs a
similar strategy except, rather than asking for add itional participants, users are
exposed to pictures, wall posts, and
profile information from ind ividuals they
encounter through their friends ' pages.
As a resu lt, time spent on Facebook
results in coming into contact with more
people with new information to review,

lead ing to more time spent on the site.
In the same way researchers can use
"snowbal ling" to increase participant
numbe rs, students can use Facebook
to build a social network on campus.
When Mark Zuckerberg fi rst developed thefacebook.com in February
2004, membersh ip was only available to his fellow students at Harvard
University. The popu larity of the site on
campus snowballed to the point where,
within two weeks of its release , 4,300
Harvard students and alumni had joined
Zuckerberg's online network. Since these
individuals had fr iends at other institutions, he made the decision to make
Facebook available on other campuses.
By March 2004, ind ividuals at Stanford,
Columbia, and Yale joined the network
(Levy, 2007) As time progressed ,
Facebook communities developed
on campuses across the country and
Zuckerberg found himself in charge of
a college phenomenon. He was responsible for the creation of an on li ne community that had become popu lar with young
people, but was only availab le to individuals who had a college email account.
Wh il e the technique of "social snowballing" may offer an interesting explanation for how Facebook came to be so
prevalent on campus, it adds little to a
discussion of how long this online social
network will retain its current level of popularity with our students . A clearer picture
of what the future might look like may be
found by reviewing the stages of growth
Facebook has undergone since its inception in February 2004, and exam ining
future implications based on community
formation and development theory.

What Zuckerbe rg had initially created was an expe rience that was unique
to college students and unavail able
to those outside of higher education.
Reg istration for Face book was limited to
those with college issued email accounts
so high school students and other individuals were not eli gible to utilize the
website to stay con nected with friends
and participate in this on-line community.
Individuals were not able to join campus
networks unti l they were admitted to a
specific institution, so the decision to
attend co ll ege now included the benefit of bei ng ab le to access Facebook.
Unknowingly, Zuckerberg had created an
additional rite of passage that was now a
part of beg inning a college experience.
Rites of passage have been described
as specific rituals that indicate an
individual's movement from one stage of
life to the next or from one community to
another (Van Gennep, 1960). Obtain ing
a driver's li cense, reg isteri ng to vote, or
turni ng 21 years old can be viewed as
customary practices in U.S. culture that
indicate a young person is moving from
one stage of life to the next While the
decision to attend college has historical ly
been included on that list, beg inning
in the fall of 2005 it now had the anci llary benefit of givi ng students access to
Facebook. High school students could
now look forward to co llege acceptance
giving them the opportunity to move out
of thei r parents' home and being able to
join an on-l ine social network that was
made up of 35 million participants (Levy,
2007). Joining Facebook became a marker event that demonstrated an individual
had successfully navigated their way
from high school to college in the manner
consistent with Van Gennep's definition of
community transition .
Wh il e Van Gennep's theory provides
an interesti ng perspective on how
Facebook became so popu lar with college students, it doesn't shed li ght on
why its popularity on campus may beg in
to wane. The likelihood of its decrease
in popularity seems more unlikely after
reviewing Facebook's current user statistics. Accord ing to facebook.com , there
are currently 250,000 individuals creating accounts each day with a total of
66 million users (Facebook, 2007) . This
6 Koinonia Sprmg 2008

growth can be attributed to a February
2006 Facebook decision to grant access
to high schoo l students and eventually
to make the network available to anyone
with an email account (Levy, 2007). As a
result of this decision, currently half of all
Facebook users are not college students .
Instead, the largest demographic joi ning
the site are people over the age of 25
(Facebook, 2008)
Wh ile these steps have sign ificantly
increased the number of Facebook users,
they may also be ultimately responsible
for a decrease in college students' use
of Facebook. The ability of Facebook to
se rve as a rite of passage for college students may have been significantly diminished as the site has broadened its scope
beyond campus boundaries. Parents are
now joi ning Facebook and communicating
with their student through the network. In
add ition, employers are utilizing the site to
research potential interns and candidates
(Wyckoff, 2007). Based on these developments and the demographic information
provided by Facebook, it may no longer
be accurate to describe the site as the
exclusive domain of college students . As a
result, the ability of Facebook to be viewed
as a ritual that demonstrates movement
from the high school to the col lege environment is not as clear as it might have
been two years ago.
It may be arg ued that Facebook's
growth has resulted in the site "jumpi ng
the shark" in terms of its popularity on
co llege campuses. Th is term is typically
applied in med ia stud ies to describe the
phenomenon of a television show reaching
a tipping point and beginn ing to decline
in popularity. The phrase is a reference to
a 1977 episode of "Happy Days" where
Henry Winkler's character, "Fonzie",
jumped a shark tank on water skis. It has
been suggested that this episode "was
the point where the show became blatant
in terms of se lf promotion" (Wilton, 2006)
It remains to be seen if the same critique
can be applied to Facebook's decision
to broaden its promotion beyond col lege
students. Accord ing to social networking
researcher Fred Stutzman, "Facebook is
becoming a different place as it attempts
to mass market itself" (Levy, 2007). Over
the com ing months it wil l be interesting to
see if the efforts Facebook has made to

expand its appeal wi ll ultimately cause students to grow tired of the site and begin to
look for the next thing that will become the
un ique domain of college students.
Rick Zomer serves as the Associate
Dean of Residence Life at Calvin
College, located in Grand Rapids,
Michigan.
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yan Burke, a student at the
University of North Carolina at
Chapel Hill, invites his girlfriend
from North Carolina State University to
meet him at the Pit, a central meeting
point on his campus, for a Valentine's
Day surprise. She arrives and finds
hundreds of students (some estimates
top 1,000) whom he had invited via
Facebook. Her boyfriend starts by introducing an a cappella group- not to sing
some romantic melody, but the Dixie
Chicks' defiant hit "I'm Not Ready to
Make Nice."
When the song is done, Burke tells his
girlfriend that she has been unfaithful and
that he's dumping her. They exchange
harsh words - several of them four-letter
epithets - while the audience watches,
laughs and jeers . ... Many of those
watching have cameras and are filming
throughout, and numerous videos quickly
end up on YouTube, where in less than
two weeks they have attracted more than
500,000 viewers - along with parody
videos, Facebook groups pro and con,
and much debate . (Jaschik , 2007)
In 2004, a Harvard sophomore started
Facebook Inc. , which , accord ing to
Liedtke (2007), is the Intern et's second
largest social networking site (p. C1 ).
Facebook cu rrently has over 70 mi llion
month ly active users (Facebook Press
Room , 2008). MySpace, the larger and
more commonly known site established
in 2003, cu rrently draws over 110 mil lion
monthly active users (Techradar, 2008).
The bulk of site members are drawn
from high school and col lege populations. The Pew Research Center suggests that 54% of those between 18-25
years have used one or more soc ial networking sites (Kohut, p. 6).
For those of us in Student Life,
some personal decisions need to be
made about the role we wish to take in
responding to the technological changes
being fe lt by the college student cu lture.
Things are moving so quickly, particularly
in the world of online social networking,
that we cannot afford the luxury of sitting
back and allowing events to shape and
redefine ou r campus commun ities with out our input. We have the opportu nity to
participate in shaping and understand ing the implications of these changes.
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The Good, the Bad,
and the Ugly of Virtual
Community
By David Johnstone

Human nature tends to function in a
reactive mode; I believe that we have
the profound opportunity to structure the
ways that online soc ial networks (also
cal led virtual communities) are used,
viewed and understood by our students.
The last five years have redefined
how colleg iate student culture views
commun ity. It increasingly views community through the screen of social
networks, virtual commun ities, and cybersoc ieties . There has been a radical sh ift
in th e ways that trad itional-aged undergrad uates view their relationships and
the world around them. I desire to look
at some of the impl ications of this technology, how these sites are used , and
the benefits accrued by them. Further,
I wou ld li ke to begin a broader discussion of how students demonstrate, consciously or unconsciously, the value they
asc ribe to the essentials of a community.
For lack of a better expression, I want to

explore "the good, the bad, and the ugly"
of the virtual community.

The Good:
Students have articulated that the
advent of soc ial networking has been of
tremendous benefit to them. Along with
the rest of North American culture , their
internet and email has reinforced the
truism that their "commun ities are transform ing " (Boase , 2006, p. i). As researchers have observed "The traditional
human orientation to neighborhood- and
vil lage-based groups is moving towards
communities that are oriented around
geographically dispersed social networks " (Boase , 2006, p. i). The Internet's
ease , speed , and conven ience in maintaining contact with family and friends
thousands of mil es away is a tool which
students se ize aggressively.
Speaking to college seniors who are
veterans of these sites, it is fascinating

to hear some of their observations about
how their lives are extremely busy and
that social networking or virtual communities allow them to fu lfill expectations and save time. Expectations to
maintai n relationsh ips and contact with
distant relatives , family, local, and distant
friends, and even those they have never
physically met, are a demanding part of
their lives.
As they describe the process of
maintaining connections, they frequently
used the word "safety" to describe the ir
virtual interactions. They further state that
quick and short contact is acceptable ,
that it is alright to keep relationsh ips at
an acquaintance level, and that the emotional investment could be kept minimal
if they choose; this freed om suggests it
is a safe place to navigate. Th is "safety"
was further increased knowi ng that "emotional rejection , when you put yourself out
there, was not as intense." Thus, while
previous generations would have to fortify and strengthen themselves in order to
ask someone on a date, asking over the
internet diminishes the risks of asking.
Mass or quick schedu ling was identified as a stand ard occurrence for students. The ability to connect with a larg e
group of friends quickly saves time. As in
the Valentine's
Day break-up
story, a large
num be r of
people could
be contacted
and informed
of plans in a
quick way. The
students spoke
of schedu ling
events with an
hour's notice
and reac hing a
dozen of their
friends over Facebook.
With a generation of students overwhelmed with the multip le demands of
academ ics, re lationsh ips, work, faith, and
finances , the Internet presents a lifeline
to them , where they perceive that the use
of social networks is increasi ng thei r discretionary time (Kadison & DiGeronimo,
2004, p. 35).
8 Komonia Spring 2008

The Bad:
Th e seamy side of social network ing
is tied to the extremes of its negative use.
For examp le, in January 2007, a fourteen
year old girl was raped by two men who
had fostered a re lationsh ip with her over
MySpace (Gorman, 2007, p. A 1). It is not
unusual to come across an article such
as th is in the daily newspaper wh ich
li nks these crimes to social networks.
Unfortunately, most of these crimes tend
to be linked with predatorial behavior
with far reaching consequences. Deceit,
deception , and man ip ulation are hardly
unusual in ou r society. These actions are
maximized and exploited on these sites.
Social network sites suc h as MySpace
desig nate almost a third of their staff
to watch "for inappropriate material on
the site as well as identify ing underage
members (MySpace prohibits those 13
and younger from joini ng)" ("Culture
Clips", 2006). Concerns are re cognized,
but cannot be complete ly eliminated .

The Ugly:
Last spring , the Assoc iated Press , in
a follow-u p story to the Valentine's Day
breakup, wrote that Ryan Burke and his
girlfriend acknowledged that the confron-

tation was a stunt In an attempt to demonstrate "the power of Intern et communities ," he also demonstrated the ease by
which a hoax cou ld be perpetuated on
these sites ("Students Confess" , 2007)
Distortion and fraud can be perpetuated ; personal information can easily be
abused . A few examples c losely linked to

the college experience demonstrate the
scope of this concern:
1. Last year across the US. , housing
officers began to encounter incoming students who were assessing and
judging their potential roommates, not
from emails, telephone calls or "face
to face" meetings, but solely from
their MySpace or Facebook profiles.
University housing departments began
receiving calls requesting and sometimes demanding changes based on
information gathered or inferred from
these sites (Farrel , 2006)
2. Campus judicial officers across
the United States were requi red to
add ress students posting photographs that displayed actions in
violation of codes of conduct Among
some of the actions displayed were
drunkenness , lewdness and criminal
actions. A tangential concern was
hig hlig hted by actions taken by the
NCAA when it began to suspend athletes for posting photographs linked
to team hazing , wh ich is against the
organization 's policies (Teicher, 2006).
3. Gossip on a college campus has
always been present, but with the
advent of social networks, this
has morphed onto a new level.
Unfortunately, slandering, maligning,
and malice are not unusual to find
on these sites. Comments posted on
these sites enter the public domain
with all of its ability and power to transform rumor into fact The personal devastation and heart-ache due to misinformation and misrepresentation has
taken a form wh ich elevates the skil ls
of manipu lation to a degree where it
could be equated with bu llying.
The relational abuses are real in virtual communiti es. Members feel a se nse
of anonym ity because they do not have
to observe the instant facial reactions of
the victims. They are able to ignore and
deny responsibil ity for careless or even
malicious postings. Wh ile the networks
present valuable tools to students, they
also can be used as tools for harming
and destroying relationships in these
"commu nities". It is helpfu l to beg in to

identify the esse ntials of a comm unity
and discern if a "virtual commun ity" is
truly something to be embraced .

Community:
McDonald (2002) states that a formal
definition of commun ity would inc lude a
"set of polic ies and practice that mark
the distinctive miss ion " and "shared values and commitments held in common
by institutional comm itments" (p. 159).
However, as many definitions of community are vague, it is often more valuable
to identify what happens in a healthy
community.
The first attempt to identify the
characteristics and actions of a commun ity is li nked to its purpose . Stanly
Grenz (1998), in his book Created for
Community, observes that "God is at
work in our world, we declare. And
God's purpose in this activ ity is the
establis hment of 'comm unity' - a reconciled peo ple who enjoy fellowship with
Him, with one another, and ultimately
with all creation" (p. 23). A commun ity,
viewed through a spi ritual lens, is highly
interactive an d relational. It has relationships that are not adversarial; they demonstrate a sense of joy and comm itment
amongst its members.
In terms of specifics, a community
is perce ived as having two essential
elements required for a healthy life. A
comm unity needs to be able to provide
the security wh ich lies in intimacy and
a sense of belonging (Park s, 2000 , p.
89). Th is is an internal focus where the
commu nity develops a sense of knowing
each other an d individuals feel that they
are known by others.
A second essential is tied to the
sense of significance that an individual
and group fi nd in a personal or common meani ng or direction. Thi s provides
a pu rpose to their existence and an
external focus. The community and
individual bel ieve and identify that they
have an impact and place in the scheme
of events; yet, they also have foun d the
security of relationships and belonging.
Together they have developed a sense
of meaning within the intimacy of re lationsh ips (Parks, 2000, p . 89) Both are
critical for mental, spiritual and relational

health. In short, these are the fo undations
of a healthy community.

Implications:
Twenty years ago, Boyer ( 1987) made
the observation that: a student takes
16 credit hours , and spen ds 2 hours
in study for each cred it hour of instru ction (a generous estimate!). That means
48 hours of the week are devoted to
academ ics . If 50 hours are assigned
to sleep, that leaves 70 hours in the
student's life unaccounted for, a block
of time greater than eithe r slee p or academics. (p. 180)
With the development of soc ial networks over the Internet, cam puses and
student culture are in the process of
being tran sformed , wi th Christian higher
education being no exception. While all

magnified and transformed by the Internet,
com pel ling Student Life professionals to
become aware of the changes.
These transformations have implications
for training and preparation , particularly for
professional residence life staff and student leaders. Traditional training to develop
and foster community and relationships is
no longer adequate. Understand ing how
to enter into the world of college students
involves understanding the technology
they use, whether it be gaming, social networks, video sharin g, etc. Ironically, while
there appears to be an increase in social
interaction through these sites , many students are identifying a loneliness and dissati sfaction with these on line relationships.
The shallowness and fleeting nature of
these online communities do not encourage intimacy or a sense of belong ing. The

All of the community issues which have existed
throughout the history of higher education still exist;
they have just been magnified and transformed by
the Internet, compelling Student Life professionals
to become aware of the changes.
staff at Christian colleges should have a
sense of the vocational call that expects
investment in and care of students ,
Boye r's breakdown of time has a more
focused sug gesti on. With the amount of
time an underg rad uate stu dent spends
outside of the classroom, it is clear
that those professionals in Student Life
have a large potential impact on these
students. Furthe r, if a college has a
res ide ntial program, those in Resi dence
Life have an even c learer res po nsibil ity.
Social networks and all the technology
that stimul ate s and fosters relationships
are of general interest to the whole campus commu nity. However, when students
spend I 00 hours per week outs ide of
the c lassroom , their co-cu rricular world
becomes the worl d of Student Life. All
of the commu nity issues whic h have
existed throughout the history of higher
education still exist; they have just been

potential for truly knowing an online friend
is always tenuous and the ability to distort
or falsify details is always present It is not
surprising that a tremendous sense of insecurity is created in these relationships . If
relational security is paramount for a commun ity, then the insecurity found on these
sites undermines their sense of belonging .
Student Li fe professionals must also
retool the ways they mediate and reconc ile
tensions between students wh ich now originate throug h or spill over onto the compu ter. Many stu dents do not have the skills for
"face to face " confrontation, let alone confrontation defined by grace and respect
Campus legend has a story that describes
two young women who were "scream ing "
at each other th rough instant messaging .
Wh ile externally they seemed composed ,
th ey did not hesitate to use expletives in
their harsh words to one another. The situation was further exacerbated because they
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were college roommates . Unfortunately,
they were in their own residence room, six
feet apart, and with their backs to each
other, "fighti ng !" They could not reconcile.
Whether the story is true or not, its details
are famil iar when compared to other similar
stories. The dynamics faced in the virtual
world are an important "reality" for many
students.
It is important that we are reminded
that what happens outside the classroom
can have tremendous positive or negative

will look for these commun ities elsewhere.
MySpace, Facebook, and other social networks provide a semb lance of a student's
need for connection and belong ing. Social
Network sites wil l continue to be created
and transformed . MySpace and Facebook
may not exist in two years, but alternative
ways for students to connect with fri ends
and develop new relationships (whether
illusory or not) will continue to appear.
I believe we may be in the midst of a
cultural and technological revolution with

Boyer, Ernest. (1987). College The undergraduate
experience in America. New York Harper & Row.
Cu lture Cl ips (2006, Apri l 16) Retrieved February
27, 2007, from http//www.pluggedinonline com/
cu lturec lips2/ a0002642.cfm
Facebook Press Room (n d) Retrieved May 6,
2008 from http//www.facebook com/press/info
php?statisti cs
Farrel l, E. (2006). Judg ing roommates by their
Facebook cover [Electron ic version] The Chronicle
of Higher Education
Gorman, K. (2007, January 19) Po lice link Aloha
rape to My Space The Oregonian, p A1.

What happens in social networks ripples out
to impact students and has an effect on their
campus experience.
effects on the student's learning. On the
su rface, relationships on line or off don't
seem to have implications for academ ic
success . Unfortunately, relationships powerfu lly affect a student's sense of belonging, intimacy, and security, which then
impacts the ir learning. What happens in
social networks ri pples out to impact students and has an effect on their campus
expe rience. Thus, community, online or
offline, can be a powerful tool in the academic success of a student

Conclusion:
Virtual communities shou ld not be
considered "evil" unto themselves. In the
community's need for significance and
direction , students view these sites as
useful tools. They are used to mobilize
students in response to world issues.
Information about the atroc ities in Darfur,
ch ild sold iers worldwide, or the slavery
in America is quickly disseminated over
social networks. Students use these sites
to rapidly define concerns and quickly find
answers. Institutionally, these are phenomenal tools wh ich can and are be ing used
to benefit commu nities.
However, the core of the implications
for a Christian campus is that social networks are an imitation of the connections
longed for by students. If Ch ri stian campuses are unable to provide genuine communities that are characte rized by a sense
of meaning and belonging , then students
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Washington , D.C . Pew Research Center

implications that are vast for higher educaKad ison, R, & DiGeronimo, T (2004). The college
tion and, by association , Christian higher
of the overwhelmed The campus mental health
education. Social networking is the proverbi- crisis and what to do about it San Francisco, CA
al "uncharted territory" for many educators. Jossey-Bass
However, there are many students fam iliar
Kohut, A , et al. (2007, January 7) A portrait of
and comfortable within this strange terrain.
"generation next" (from Pew Research Center
For those of us in Ch ristian higher educafo r the People & the Press) [Electronic version]
tion, I believe we wil l need to solic it the
Washington, D.C. Pew Research Center.
wisdom and counsel of these experienced
Jaschik, S (2007, Feb. 27) Jerry Springer u.
guides in order to help us navigate through
Inside Higher Education, news. Retrieved February
this new virtual community. I believe that in
27,2007, from http//www.insidehighered.com/
th is world of extremely rapid change, those
index.php/news/2007 /02/27/pit
of us in Student Life have the possibi lity of
Liedtke, M. (2007, February 24 ) Web startup
prompti ng and priming our communities in
defining how online networks can be viewed founder is staying in, not se lli ng out. The
Oregonian, p C1.
and understood. These actions may involve
McDonald, W M. (2002). Absent voices Assessing
a sh ift in our pedagogical models and, in
students' perceptions of campus commun ity In
order to care for our students, we wi ll need
W M. McDonald & Assoc, Creating Campus
to understand and be aware of this new
Community In Search of Ernest Boyer's Legacy (pp.
terrain. My hope is that th is article will be
145-168) San Francisco, CA Jossey-Bass
another step in the development of some
paradigms by wh ich we seek to understand Parks, S. D. (2000) Big questions worthy dreams.
the virtual world through the lens of our faith. Mentoring young adults in their search for meaning,
purpose and faith. San Francisco, CA Jossey-Bass.
Soli Deo Gloria.
David Johnstone serves as the Associate
Dean of Students and Director of
Residence Life at George Fox University,
located in Newberg, Oregon.
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ne of my greatest concerns for
higher education is the disparity between how faculty and
students prefer to give and receive communication. It isn 't that faculty cannot
communicate with students anymore. It's
simply that the desired modes of commun ication are changing with our cu lture
and many (perhaps most) of our institutions' faculty in the U.S. won't change
with them. After interacting with faculty
and staff at twenty-four campuses this
year on the subject, I've found two prevalent attitudes Staff and facu lty either
feel too tired to change , or they hide
beh ind a fac;;ade that says "Students
need to demonstrate a desire to learn so they need to find a way to understand
my communication style." In both cases ,
faculty members dug their heels in and
refused to change.
I must admit, I have my own issues.
I mentor a group of student leaders in
Atlanta where I live. After each meeti ng,
I email the students to remind them of
our next meeting and the assignments
from the last meeting . Months ago, I realized the students never got my reminders. I final ly asked them why they weren 't
getting my emails. One of the students
got honest. He said, "Mr. Elmore, I never
read email. Can you text us?" It was a
li ght bulb moment. That little comment
began a conversation where I learned
that those students viewed email as a
way to "communicate with older people."

Our Research
Several months ago , we hosted
another focus group of students (ages
16-24) and asked them What are your
preferred methods of commun ication?
We thought it was a good question. After
all, we're all about trying to connect with
this Millennia! generation-so we thought
we'd ask just how they wanted to receive
our messages. Their response shouldn't
have surprised us. Their top eight methods of com mun ication were:
1.
2.
3.
4.
5.

Text messag ing
Internet (i .e. MySpace.com or
Facebook.com)
IPods and podcasts
Instant messaging
Cell phone

6.
7.
8.

ovo I co
Books
Email

I want you to notice a few thi ngs about
this list. First, note that email is last on
the list. As I mentioned above , students
often view email as "a way to communicate with older people. " Second, with
one exception, this li st moves from more
personal to less personal in nature. They
want something customized , not generic,
if they're going to pay attention. Th ird,
and most importantly, these students prefer a "sc reen" for six out of their top eight
favorite methods of commun ication.

The Screen Age
Every generation shares common
characteri stics. However, each generation is defined by some shared elements

in their developmental years. The primary
elements th at define a generation are:
1.
2.
3.
4.
5.
6.

Shared music
Shared experiences
Shared crises
Shared television programs
Shared celebrities
(people of influence)
Shared age and era

Today, the delivery of almost every
one these elements shares one thing in
common-they are driven by a screen.
Call me the master of the obvious , but
students want to interact with a screen.
In fact, we've begun to call students
"screenagers" because they are more
at home in front of a screen than watching a talking head on a stage. They
want a personal message, but want to
control how intimate and vulnerab le they
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become . They like the option of signing
off when they wish.
The fact that text messaging landed at
num ber one on the list tel ls us a lot about
students today. Bear with me as I ventu re
some observations about why text messages are the preferred method of commun ication:
1. Text messages represent very current
commu nication. More so than voicema ils, a text means I need to interact
now about somethi ng relevant to you.
2. Text messages are general ly sent from
someone you know. Unli ke phones ,
you general ly don't get a "wrong
number" or generic call on a text
message.
3. Text messages are brief an d to the
poi nt Th e person textin g doesn't
waste words; in fact, they usually
abbrevi ate the message .
4. Text messag ing is in your control. The
re ceive r can stop when they want to.
This kin d of control is attractive to students to day. They want comm unication on thei r terms.
Students today are inu ndated with
messages from eve ry side. I believe
they're most li kely to respond to a text
message because it allows them fast ,
current, relevant com munication with
friends - but at a safe di stan ce . They like
intimacy without a lot of vul nerabi lity. It
sounds li ke a paradox - an d perhaps it
is . I believe thi s is but one of several paradoxes that exist among Gene ration Y
Consider th is This is the fi rst generation
that does not need authorities to access
information. Why? They have screens:
however, th ey do need authorities, like
you and I, to help them process that
information. We can interpret it for them.
This is ou r challe nge .
Last year, Facebook experienced a
drop in membersh ip for the first time since
the social networking site was started.
Why? Perhaps the novelty has worn off.
Maybe it's simply competi tion. I be li eve it
is also because of the mass advertis ing
that has consumed so much space on the
site . Last year, Facebook adve rtisin g rose
by 155%. Marketing experts bel ieve it will
jump another 75% th is year. Young people
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are simply tired of the massive amount
of generic messages they receive. They
want somethi ng personal, current, relevant and convenient

W hat We Can Do to Penetrate
Their Hearts?
The need for ed ucation in our day
doesn't involve changing the "what" of
our message , but the "how." For the
most part, th e content our meetings and
lesson plans are sound . The need is to
re-visit the "h ow" of our message. How
are we delivering the truths we wish to
commu nicate to stud ents? Are we commu nicatin g healthy messages an d sound
truth in a relevant fash ion?
My fri end, Reggie Join er, provides a
great defi nition for relevance. Relevance
is si mply using what is cultural to
say what is timeless. Th at's our job
In ci denta lly, this is exactly what Jesus
did wh ile He walked th is earth two mil lenni ums ago . He visited an ag rarian cu lture
and used seeds , an d fig trees , and birds
to il lustrate timeless Kin gdom truths.
He took the fami liar and introduced the
unfami li ar. If He were to visit us today, I
am certai n He wou ld fi nd cultural analog ies in the 21st century an d use them to
teach these same ti meless truths.
Let me suggest some ideas below to
discuss with your team. They are simply
id eas that staff an d fac ulty might consider if they want the ir message to stic k
with stude nts. Apart from the obvious
sug gestions li ke usi ng tech nology (i .e.
text messag ing), remember the following
commu nication tips:
1. Students learn on a "need to know"
basis. Do n't just jump into you r top ic ;
take time to explai n the relevance of
it Why should they listen?
2. The less predictable your words, the
more memorable they will be. Once
you summarize your point, ask you rse lf: is it cl iche? Find a fresh way to
say it, with a new twist
3. The first four minutes must grab their
head or their heart, if you want sustain
interest Be qui ck to get to some con tent, or reveal you r own heart Provide
a reason for them to listen.

4. The more "in your face" your words
are, the more trust you will earn . They
love to "speak their mind" and tend to
bel ieve communicators who are blunt
in the same way.
5. If you challenge the status quo, they
will hunger to take a journey with
you . They have high expectations of
themselves and of anyone "up front"
Challenge the norm.
6. They grew up loving images, so give
them a metaphor. The ir world is MTV,
video games, photos , DVDs, and the
intern et- you must have a picture, too.
7. Once you prepare your message,
find a way to tweak it to exceed their
expectations. Thi nk about movies that
stick, or pop ular nove ls; they excel by
ad di ng another laye r of story.
8. For your message to be remembered ,
keep the pace of change high and
call them to change. Change is key.
Their world is chang ing fast They
love change; your ta lk must be ful l of
changes .
9. Teach less for more. Although this
sounds contrad ictory, it isn't To be
remembered , pl unge into one central
theme.
10. Remember, students today are both
high-performance and high maintenance. Walk the de li cate balance
between nurture and c hallenge . Speak
the truth in love .

Tim Elmore is the Founder and President
of Growing Leaders, a non-profit organization created to develop emerging leaders. This summer, June 26-27, "Growing
Leaders" is teaming up with Chick-fila, Inc. to host a National Leadership
Forum. The theme is "Screenagers.
Equipping and Unleashing Generation
Y" To learn more about this forum or
"Growing Leaders", log on at. www
GrowingLeaders. com.
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'In Loco Parentis'
Revisited
By Gene C. Fant Jr.

0

n February 5, a tornado carved
a deep gash across the aorta of
our campus the dormitory complex. Along wi th the university's president, David Dockery, and another dean ,
I was among the first adm in istrators to
arrive at the disaster, a mere two min utes
following the direct hit
We stopped fi rst at the men's dorms.
Nothing could have prepared us for the
devastation that we saw in the dim g low
of the lightning flashes. Several of ou r
students we re trapped und er a collapsed
commons area. To the side of our view,
we could see the rub ble of the women 's
complex.
For me, a lasting mental image of that
moment will always be the three of us
wearing suits, standi ng in the raw sewage that was gushing out of the broken
plumbing fixtures as orderly lines of
students headed calmly to the primary

academic building. A few students wandered aroun d dazed, and some were
bloody. Instinctively we grabbed those
students and called for others to help
them to safety.
Everywhere we walked , students
hugged us and shook our hands. We
patted their backs and tried to speak
with as much of a comforting tone as we
could muster. I was struck by how many
times students called out ou r names, as
though their simple articu lation offered a
kind of solace.
Soon faculty and staff members
swarmed all over the campus. We directed them to the shelter, asking them to
comfort the stud ents. Our nu rs ing professors and their students established triage
positions in several locations. Others
arrived at the collapsed dorms and
began to help the emergency workers in
their rescue attempts.

By midnight, we finally received word
that all of the trapped students had been
rescued and that , incredi bly, no students
had been gravely injured . While 51 students had been taken to the emergency
room , and several were in the intensivecare unit, the prognosis for all of them
was optimistic Th en we received word
that all of the residential students had
been picked up by professors, staff
members, and community folks and were
now staying in private homes -- a feat
that had been accomplished within a few
hours of the storm.
At 1 a m , I accompanied President
Dockery on a quick survey of the campus. I am from South Mississippi, and I
have seen many tornadoes in my life. In
fact, my earliest memory is hiding under
my mother's sewing machine at the age
of 2 or 3 as a tornado passed over our
house. I walked my aunt's property after
it was hit I almost drove into a twister
that I could not see due to driving rain ,
missing it by less than 20 seconds. I've
seen the aftermath of tornadoes more
than I would li ke.
But that 1 a.m . walk-through was like
nothing I had seen before. In a handful
of acres, something li ke 1,100 students
were now without their living spaces. Of
the more than 1,000 cars in the campus
parking lots, at least 950 were damaged. I estimate that at least a third of
them were totaled. Dozens were piled
li ke snowdrifts against building wal ls

Photos were courtesy of Union University and their campus Photographer Morris Abernathy

or in ditches. Car alarms were blaring
even then. Flashers were still flicker ing.
Generators were groaning in several
locations , provid ing a weak but stark light
for the workers.
We fou nd the remain ing rescue workers at the worst dorm collapse, and
the pres ident asked one more time,
"Everyone is out? Everyone is accounted
fo r?" The emergency workers assured
us that was the case and that we had
had no fatalities. It was nothing short of
miraculous.
As I stood in the mid st of the rubble,
I was, first and foremost, an admin istrator, surveying the damage and thinking
about the thorough preparations made
by ou r vice president for student services
and her staff. Their work is now the gold
standard for the entire higher-education
community. I also began to wonder how
we cou ld reopen for the spring semester

been trapped. Despite losing everyth ing, he selflessly cared for students
who were, in a very real sense, a part of
his own family. I thought about my own
children and hoped that, should they
ever be in a simi lar crisis , they wou ld be
cared for in the same way.
Suddenly I find I have a new understanding of the old concept of in loco
parentis. In the shock of the chaos
created by a howling storm, the you ng
adults who are ou r students just wanted
to see their parents. Our faculty and staff
members , thus, became the ve ry arms
and shoulders of moms and dads who
were hundreds of miles away. Those of
us who were on the campus in the tumult
also wanted to see our own children, and
our students became our children in that
moment
Most of us think of in loco parentis in
terms of the university's role in reg ulating

I now see it, though , in terms of our
responsibilities to our students, not as
authorities but rather as preparers,
protectors, and passers-on of our vision
of a learning community's ideals.
when we were missi ng most of ou r residence hall s.
That thought, thoug h, metamorphosed
my mind into that of a faculty member.
Although my office was undamaged , I
pondered why I hadn't remembered to
videotape its contents as an inventory
in case of a tragedy like thi s. I tried to
remember how recently I had backed up
my computer's hard drive. I wondered if
I sti ll had a job; could the institution even
su rvive such devastation?
Last ly, though , I stood there as a parent Duri ng that 1 a.m. survey, I saw my
friend Mario Cobo , the resident director
of a men's dorm , staring into the rubble.
His quick thinking and brave efforts
helped save those young men who had
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behavior. In my own mind , I have always
thought of in loco as a kind of authoritarian conce pt I now see it, though, in terms
of ou r responsibilities to our students, not
as authorities but rather as preparers,
protectors , and passers-on of ou r vision
of a learni ng commu nity's ideals.
For the past few weeks, we have
worked to get our camp us reopened,
which means that we are providing she lter, food services , and even c lothing for
ou r charges. Our goal was to be back
in class a mere two weeks after the tornado. On Wed nesday, February 20, we
accomplished just that
In many ways , it was exactly what any
parent wou ld do: Exert every ou nce of
energy to ensure that the next generation

succeeds.
Hi gher education is a very d iverse
enterprise, with in stitutions of all stripes .
There is power in our diversity: All manner of viewpoints and worldviews are
represented. Optimism , though , is not
one of the perspectives that we have
in surplus. By nature, fac ulty members
are skeptics and cynics . We are doubters and detail people who can find the
flaws and fa ilings of anything at any time.
There are ti mes, I have to adm it, when I
am acutely aware of how my own cyn icism hamstrin gs me.
Yet that cyn icism was very little in
evi dence in the aftermath of the tornado ,
event though people kept asking us how
we can be so optimistic when we had
20-foot pi les of rubble al l around us.
Ou r optimism may be directly related
to our mission as a faith-based university. The pessimist in me looked at the
destruction and asked, "So, what good
is tenure at a res idential college that
now has no dorms? Better head home
and work on that CV! " The voice of faith ,
though , whispered more reasonab ly:
"Look beyond th is. Look to the lives that
were saved. To the fa milies who rushed
to campus to adopt students. To the rescuers who risked their lives. Look beyond
the rub ble. Find the hope that transcends
these c ircumstances.
"And get to work."

This article was reprinted with the
express permission of the Chronicle
of Higher Education, where it first
appeared in print on March 10, 2008,
and the author, Dr. Gene C Fant Jr.. Or.
Fant is Dean of the College of Arts and
Sciences at Union University in Jackson,
Tenn. The tornado that hit the campus
was subsequently rated as an EF-4,
with winds in excess of 200 miles per
hour. Total damages are expected to
exceed $40-mi//ion. To see photos and
read more about Union University and
their continued rebuilding efforts, visit
http//www.uuedu/stories/ or http//www.
flickr. com/photos/41208530@N00/ co//ections/ 7215 760388919600 7

From Location to Interest:
ACSD Considers Move from Regional
to Collaboratives Model
By Dr. Edee Schulze , Dr. Connie Sjoberg , Mike Broberg , David A. Kennedy, and Nicole Hoefle
CSD could be crossing a sig nificant threshold in June 2008 . A
proposal has been submitted to
the ACSD Executive Comm ittee from a
selected Task Force that recommends
the consideration of moving from our
cu rrent Reg ional model to what is be ing
called the "Collaboratives" model. This
model would move ou r g roup affil iation
from geographic location to the specific special interests with which we are
involved. The Task Force believes strongly that this change is very positive for our
Association and will increase 1) access
points for members; 2) communication
of current concerns or issues; 3) professional development opportunities; and 3)
provision of relevant resou rces.
Recently, it has become increasingly
evident that the existing Reg ional model
has become outdated. Due to the rapid
development of technological resources
(websites, listserves, and blogs) , in creasing costs related to travel , a gene ral lack
of knowledge and/or interest relating
to the regional directors' role within the
organization, regional directors report
feeling generally ill-prepared, confused
about their role, and ineffective .
On June 5, 1980, The Assoc iation
for Ch ristians in Student Development
ratified a constitution that inc luded the
establishment of regions for the pu rpose
of fostering spiritual and profess ional
effectiveness of Christian student development. These regions would function in
a man ner consistent with the purposes
of the Association constitution and the
by-laws. There are currently nine regions
se rved by an equal number of Regional
Directors.
In recent years, the activity of the
majority of the regions has decreased.

A

Among the nine total regions , three are
cu rrently active in successfu lly meeting
the objectives as outlined. The remaining
six regions struggle to meet the objectives, not because the Regional Directors
are doing poorly, but because the times
have changed. The most significant
source of this change is technology,
which has greatly increased access
among individuals and mem ber institutions. Relevant information and resources
are now available with the click of a
mouse . For a myriad of reasons, regions
are not functioning as they used to, nor
as they were intended.
The Task Force contends that it is
time to move from the Regional Model
and implement a c reative, collaborative
solution. We feel this will further enable
the Association to accompl ish the
broader goals of increased access fo r

members and new constituents, foster
greater commu nication of current concerns or issues, and provide relevant
resources to our growing membership in
an increasingly complex profession. The
Task Force is suggesting a change in
the current regional structure to provide
members more access points for partici pation , increase professional development through common areas of interest,
and an additional forum for knowledge
dissemination and research. Related to
the mission of ACS D, the Collaboratives
model will promote professional growth
by allowi ng members to more effectively collaborate across our international
Association with members who share
similar professional roles; increase the
fellowship of the membership by offering
more connecting points; and enhance
the exchange of ideas by offering more
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Collaboratives bring together people
who want to connect because of a
common interest, job function, need,
or geographic area ...
drive-in conferences , electron ic mailing
lists , and publication opportunities.
The Collaboratives Model can be
described by the following.
1. Collaboratives bring together people
who want to connect because of a
common interest, job function, need ,
or geog raphic area ;
2. Some Collaboratives would be long
term or stand ing Collaboratives; others wou ld be short-range or temporary;
3. Collaboratives would have a leader
and a leadership team. The leader
wou ld be appointed by a member
of the Executive committee, similar
to how the Regional Directors are
appointed now;
4. A Collaboratives leadership
team would identify goals an nually that could include virtual goals
(related to electronic mai li ng lists,
a Co llaboratives website or online
activities), conference goals (related
to gathering at the annual conference
or presentations at the annual conference), activities or events (mid-year
conferences) , research , resourcing, or
other pertinent fu nctions;
5. Members could be a part of one
Co llaborative or more withi n a given
year; they could change from one
Collaborative to another from year to
year depending on their interest level
or career needs or aspirations;
6. Some of the in itial Collaboratives
that are being discussed include
"Col laborative for Residence Life
and Housing ," "Col laborative
for Assessment and Evaluation "
and "Collaborative for Fi rst Year
Programs." Check the website
listed at the end of this article for
16 Komon1a Spnng 2008

a complete list of the proposed
Collaboratives;
7. The Role of the Collaborative Leader
could include:
a. Create the opportunity fo r members to join and recruit interested
members;
b. With a leadership team, identify
the group 's purpose and to set
yearly goals;
c. Attend the Col laborati ves Leaders
Breakfast at the annual conference;
d. Provide a report of activities at the
annual con ference;
e. Communicate with group members;
f. Serve a 2 year term as a
Collaborative Leader.
As word of th is proposal has been
commun icated wi thin our ACSD commun ity, favorable comments are being
shared . Last Octobe r during their fall
meeting , the Executive Comm ittee voted
unanimously in favor of th is move. One
current Regional Director recently commented on this proposed change sayi ng,
"I absol utely think that the Collaboratives
model would promote and increase
Association involvement This would give
members a chance to make meaningful
connections with those that may have
similar job responsib il ities as well as
interests."
John Henry Newman , in the mid-1800's
stated that, "Growth is the on ly evidence
of life." Ou r Assoc iation of Christians in
Student Development has grown beyond
its current structure, which has brought
this discussion of change. It is believed
that this proposed move will assist ACSD
in continu ing to be a cutting edge profes-

sional Association for the future.
To learn more about the
Collaboratives proposal and proposed
initial Collaboratives , visit the website at
www.ACSDCollaboratives.com. The tutorial is easy to use and very informational
about this new idea. Also, you may contact any member of the Col laboratives
Task Force through the information
below.
Members of the Collaboratives Task
Force who have worked this year on the
concept, proposal, and presentation
inc lude
Edee Schulze, Ph.D.
Dean of Student Life
Wheaton College
Wheaton , IL
630-752-5024
Edee.M.Schu lze@wheaton.edu
ACSD Member since 1987
Connie E. Sjoberg , Ph.D.
Educational Research and Consu lting
South Central Regional Director,
ACSD
Jenks , OK 74036
918-296-3556
csjoberg@cox.net
ACSD Member since 200 1
Mike Broberg
Associate Dean of Students
Roberts Wesleyan College
Northeast Reg ional Director, ACSD
585-594-6532
brobergm@roberts.edu
ACSD Member since 1997
David A. Kennedy
Ass istant Director for Administrative
Services
Campus Living and Learn ing
Baylor Un iversity
254-71 0-6955
Dave_Kennedy@baylor. edu
ACSD Member since 1995
Nicole Hoefle
Ph D. Student in Higher Education
Admin istration
Bowlin g Green State University
419-372-0381
shoefle@bgsu.edu
ACSD Member since 2000

I<eeping Faith:
SeNing Students or
the l<ingdom
Michael and Stephanie Santarosa

T

his past summer we rece ived
word that the coll ege where we
had invested a combined seven
years of our working lives had closed.
The news brought with it mixed feelings.
On the one hand , we were saddened
to think of students whose "alma mater"
would no longer exist , colleagues,
donors, and friends who wou ld see their
investment of time, money and energy
seeming ly come to naught, and of
potential never reached. Yet, on the other
hand , we could not say that we were
surprised . For despite the best efforts of
many Christian staff and faculty over the
years, we had seen the college, originally founded by missionaries in an effort
to spread the gospel message to a new
frontier, drift ever so slowly away from
that foundation until one had to wonder if
its founders would have recognized it.
All this begs the question How does
a Ch ristian coll ege lose its way and what
does it take to stay on course? How
can our Christian institutions of higher
education remain true to their Christian
identity and mission? For an answer, we
often point to faculty hiring practices, the
chape l program , admissions standard s,
or the leadership of our top-level administrators or board of trustees. As student
affairs practitioners, it then becomes
easy to th ink that our role and responsibility for "guard ing the mission " is as
min imal as our participation in these
areas might be.
Joel Tom Tate (2004), in an artic le
entitled "Pass-Fail 101 Three Ways to
Make or Break a Christian Col lege ", suggests that there are th ree basic changes

in orientation that
result in th is drift.
The first provides
our focu s in
th is article and
relates d irectly
to the way we,
as student
development
practitioners, at
every level, do
ou r work. He
suggests that
Christian colleges
begi n to lose their
Christian identities
when there is a sh ift away from min istry
to the Kingdom towards ministry to the
student. At first glance, it may be difficult
to see how these are different. After all,
don't we serve God by serving students?
While it may be a subtle distinction, there
is a difference in focus between the two
that, over time, can lead in very different
directions. Tate writes:
If a co ll ege does not exist for the sake
of the Kingdom, it cannot expect its
students to be there for the sake of
the Kingdom. If it exists for the sake
of the student, no one should be
surprised if the students at that college are there for their own sakes. A
col lege that sh ifts from intentionally
providing a service to the Kingdom to
merely provid ing a Christian alternative for its stude nts will not on ly be
doing its students a disservice, but
will find it difficult, and eventually
impossib le, to hold on to its fa ith identity and purpose.

In other words , serving the ends,
desires, or goals of the "Kingdom " or
rather, its King , will look different from
serving the ends, desires, or goals of
"students" or even the students' parents.
For example , contrast the lifestyle
required or desired by students vs. the
Kingdom. In a comprehensive qualitative study of the lives of teenagers during their "first year out" of high school,
Tim Clydesdale (2007), in his book The
First Year Out.· Understanding American
Teens After High School, describes the
"American teen lifestyle " wh ich requires
a car, clothing , meals, snacks, entertainment, and technology (including a cellphone) and costs an average of $1 ,035
per month (p. 11 1). The pursuit of th is
lifesty le is driving more and more teenagers to seek paid emp loyment earlier and
work longer hours than they have in past
generations. This , he laments, leads to
their trading in valuab le hours of their
lives for quickly discarded or depreciating consumer goods and often delaying
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the onset of financia l independence from
parents wh ile ushering them into "the
relentless American cycle of work-andspend " (p. 113)
In an effort to attract and retain such
students , we may become will ing accomplices in keeping them drunk on the
American dream and pe rsonally benefiting from their unchecked consumer ten dencies. But what kind of lifestyle would
we encourage , support, or develop if
we are more concerned about serving
the Kingdom of God? If we are preparing students to inhabit God's Kingdom,
wou ldn't we expect our graduates to be
sold iers and servants who care more
about others than themselves , who are
eager to take up their cross for the sake
of denying their sinful natures, who learn
for the cause of making the world a better place rather than just getting a better
paying job , and are soberly reflective
about the suffering and injustice that
goes on in the world? If we are to se rve
the Kingdom rather than the students,
one of our first priorities might inc lude
weaning them off the fa lse hopes of
prosperity and easy living.
Unfortunately, ou r drive to se rve students all too often has little or nothing to
do with developing them to reach their
potential, grow to maturity, or fulfil l the
unique call of God on their lives. Instead ,
we focus our attention on keeping students happy, appeased, or simp ly ente rtained lest they become dissatisfied,
transfer to another school, and lower our
retention rates. As student development
practitioners , we might be tempted to
think of our profess ion as being grand
butlers catering to the whims and fashions of a demanding target market of
affluent teenagers and over-zealous "helicopter" parents. At many of our schools,
we dress up this compu lsion in sp iritual
jargon and talk about modeling servant
leadership , or showing Christi an love.
Consider the following chart as an
attempt to distingu ish the subtle difference between serving students or serving God's Kingdom as the object of your
work in the student development arena of
your college or university.
In li ght of the examp les above , wou ld
you say your institution is more Kingdom-
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focused or student-focused? What would
it take for you or your department to
make a paradigm shift towards service
to the Kingdom? How might that impact
your assessment of good student development work?
It's important for us as student devel opment professionals to recogn ize the
role our work plays in helping our schools
fulfil l thei r unique Christian missions.
Moreover, because Jesus is King even
when his reign is not recognized, the
good news for our counterparts working
at public or otherwise secular schools is
that cultivating a Kingdom focus in your
sphere of influence can provide a soli d
foundation and direct your work as we ll.
No matter our context , as we offer our
best Kingdom-focused student development work for God's glory, we faithfully

~
Success measured by:

Student Government

live out the Lord 's prayer in our profession. Lord, may your Kingdom come and
your will be done in and through us and
our institutions.
Michael and Stephanie Santarosa both
work at Indiana Wesleyan University,
located in Marion, Indiana. Michael
serves as the Director of Conference
Services and Stephanie serves as the
Associate Dean for Residence Life .
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Student-Focus

Kingdom-Focus

Recognizes student as
consumer and education as product

Recognizes student as apprentice in a
process of developing wisdom and maturity

No complaints, increased enrollment,
graduate placements, and high scores on
satisfaction surveys
Organizes students to help them get
what theywant from the college/university

Fruit-filled living; investment in eternity;
students equipped for Kingdom work
Develops rhetorical and diplomacy skills
of students so that they more effectively
become an organically whole student body
that furthers the school's shalom
Helps students recognize their living environment as a microcosm of the greater society
and serves as a laboratory for learning and
developing true community

Residence Life

Provides the most comfortable housing
possible and relieves discomfort from
roommate conflicts

Career Planning

Arranges lots of interviews and secures
well paying jobs

Teaches students to discern God's call and
offer themselves to His service

Intercultural/Diversity
Programs

Focuses on entertainment, amusement,
personal enrichment, and affirmation of
student uniqueness

Focuses on cultural appreciation and engagement, holistic identity development, racial
reconciliation, mutual understanding and edification, humility, and awe at God'screation

Academic
Support Services

Helps students pass a class or get a degree

Helps students develop their potential

Chapel/Spiritual Life

Emphasizes efficient delivery of spiritual
highs and positive approval ratings

Emphasizes spiritual formation for
Kingdom advancement, excellence in
preaching, use of technology, and quality
music for God's pleasure

Student Activities

Offers entertainment as an escape
from studies

Nurtures students' creativity, social cohesiveness, and artistic expression and develops
discernment of culture

& Placement

Book Review

Encouraging Authenticity
and Spirituality in Higher
Education
by Arthur Chickering, jon Dalton,
and Liesa Stamm

Reviewed by Jason M. Morris

nterest in spirituality in the broader
landscape of highe r education has
experienced a recent resurgence. In
2003, UCLA researchers at the Higher
Education Research Institute launched a
national longitudinal study on the spiritual
life of college students that has become
a seminal piece on this subject. This
often quoted study reveals a high interest
from U.S. college students in the areas of
spiritual involvement and spiritual issues.
In addition to this researc h project,
several other recent major works also
address college student spirituality (Astin
2004; Dalton, 2006; Johnson, Kristel lar,
& Sheets 2004; Love & Talbott, 1999;
Ma, 2003). One such work, Encouraging
Authenticity and Spirituality in Higher
Education, is a timely and comprehensive study that complements the existing
literature and presents a well balanced
use of theory, research and practical
application.
In Encouraging Authenticity and
Spirituality in Higher Education, Arthur
Chickering, Jon Dalton, and Liesa Stamm
argue for increased efforts to assist
students in seeking authentic spiritual
lives. The authors cite a growing wave of
interest in more holistic student development as an im petus for this book. The
central theme of this book is a challenge
to higher educators. The challenge is
" we need to temper our current heavy
emphasis on rational empiricism and
professional and vocational preparation
with increased efforts to help students
address issues of authenticity and
spiritual growth" (p. 23-24). The authors
further contend that tapping into stu-
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dents' affective domain and addressing
social respo nsibilities are key areas to be
considered when educating the whole
student.Chickering, Dalton and Stamm
bring three unique perspectives to th is
work based on their past experiences
and academic pursuits. Chickering currently serves as a special assistant to
the President at Goddard College, but
he is known for his groundbreaking work
on student identity development entitled
Education and Identity This book introduces seven vectors of student development commonly used by student development professionals. Jon Dalton serves
as an assistant professor in educational
leadersh ip and policy at Florida State, and
Liesa Stamm serves as a senior associate
at Rutgers Un iversity Center for Children
and Childhood Stud ies. Both Dalton and
Stamm have done extensive work on student spirituality.
As a reader, one must keep in mind
the intended audience for this work are
those in public and private higher education interested in holistic student development, particularly broadly defined
spiritual development. The authors begin
the book with a series of foundational
discussions that orie nt the reader toward
the current religious and spiritual climate
on many of today's college campuses.
These introductory chapters include a
lengthy definitional discussion of spirituality and religion, the historical framework
for the role of spirituality and re lig ion in
higher education, the shift toward more
secularized higher education, the current need to focus more holistically on
student development, and the social and

ideolog ical trends in our culture. All of
the chapters are insightful, providing an
outstanding context for the role of religion
and spirituality in the American system of
hig her education.
In part two the authors address how
to bring about intentional institutional
change related to student spirituality and
authenticity. They state, "To have significant impact, and to ultimately amplify the
institutional culture, we need changes
that penetrate all aspects of the student
experience and that engage all administrators, faculty, student affairs professionals and staff" (p. 94). The authors
then proceed to address pertinent legal
and policy issues, curricular content and
pedagogy, as well as the place of spiritua lity in student affairs and community
building. Many of the ideas and examples illustrated in this section are read ily
transferable to one's own campus milieu.
The last two chapters in this section, in
my opinion, will be the most helpful to
the Koinonia audience. These chapters
focus specifically on spiritual fo rmation in
the mission of the student development
professional and the importance of creating a campus ecology where student
spiritual formation will flourish.
In part three, the authors discuss
the implementation of ideas presented
earlier in the book. They focus on three
distinct areas: 1) planned organizational
change; 2) professional development
focused on personal "formation"; and 3)
the difficult task of assessing outcomes
re lated to spirituality and authenticity. The
authors utilize two helpful case studies
(The Da llas County Community College
District and Richland College) to illustrate principles of organizational change
and professional development related
to spirituality and authenticity. They conclude with a chapter on leadership as it
relates to creating this type of institutional
change. In this section, I appreciated the
authors' emphasis on creating change
from the inside out. That is, focusing on
one's own inner life as a prelude to helping others.
This book provides a wide angle
assessment of spirituality that is relevant
and necessary for professionals in higher
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education settings who are invested
in cultivating student sp irituality. The
authors' unique perspectives on sp irituality serves to enhance the book. At times,
however, the authors seemed to repeat
the same ideas, th us creating redundancy. In addition, the broadness of the
definition of spi rituality and the broadness of the book's stated audience is

challenging for me as a reviewer, whose
biases align closer to Christian sp iritual
formation. Although this text is written
for a broad audience using broad definitions of spirituality, it provides a wealth
of useful information for those of us who
have in our mission the Christian spiritual
formation of students.
Chickering , Dalton and Stamm's work
is an important contribution to the literatu re that has been published on student
spirituality. The author's comprehensive
ap proach to the subject matter makes
this work a valuable resource for facul ty,
staff, and administrators at a broad spectrum of institutional types. I recommend
this read as a timely addition to the growing body of literature on this subject.
Jason Morris is an Assistant Professor of
Higher Education and the Director of the
Masters Program in Higher Education at
Abilene Christian University
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n My Freshman Year, Rebekah Nathan
{2005) describes her experiences as
a freshman at a large state university.
Unlike most 17 or 18-year-old freshmen,
Nathan is a middle-aged college professor
of anthropology Nathan 's accounts provide insights and analyses of current college culture that are unique and accurate.
Nathan's motivations for conducting this research were inspired by the
many questions she had concerning the
students in the classes that she taught.
Nathan and her colleagues were asking:
Were we like that? Are students today
different? Doesn't it seem like they're ..
cheating more? ruder? less motivated?
more steeped in thei r own sense of entitlement? Why is the experience of leading
class discussions sometimes like pulling
teeth? Why won't my students read the
assigned read ings so we can have a
decent class discussion? (p. 2)
Thus, Nathan, a seasoned anthropologist, planned a research project for her
sabbatical year where she wou ld enroll as
a first-year student at the same large state
university at which she taught to study
American undergraduate cultu re. In order
to preserve anonymity, Nathan uses a
pseudonym for herself and for her university, which she calls "AnyU. "
Anthropologists, as Nathan exp lains,
believe that cultu re is "something both
learned and shared by others" (p. 17).
Thus, she embarked upon this study with
the intentions to learn about the culture of
the American university. Formal interviews,
focus groups, national and local surveys,
activity diaries completed by students,
observations of on-campus dining habits, and her experiences as a student in
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various classes were all used in Nathan's
research. Nathan makes an argument that
AnyU is generally representative of most
Ame rican universities. After all, as Nathan
points out, most college students in the
U.S. can agree that many students sleep
until noon , that the first row in a classroom
fills up last, and that many students drink
alcohol , even if underage. Granted, there
are exceptions to these standards, but
"these are cultural actors too, who are
probably aware that they are contesting or
flouting norms" (p. 18).
Nathan moved into a residence hall in
August and fully participated in the variety
of Welcome Week activities provided by
the university. She was inundated with residence hall policies, university rules , freshman seminars, name games, and social
events. Because Nathan spent 14 years
as a professor at the same institution,
she thought that she "knew the ropes."
However, Nathan admits that as a student,
she was completely disoriented and no
longer knew the geographic and bureaucratic shortcuts of AnyU.
On her second night in the residence
hall , a team of four RAs confronted Nathan
for drinking beer in a lounge in her residence hall. Drinking is only allowed in private rooms with the doors closed by those
of legal age, and Nathan was referred for
violating residence hall policy. This incident
initiated Nathan into residence hall life.
Community is an asset to many universities, although it takes many different shapes and forms. Nathan states,
"Youth, pop culture, and getting a degree
are pretty accurately the ties that bind
together a public state university 'community'" (p. 42). As a graduate student

at Taylor University, I have noticed that
whenever a Taylor University alumnus
meets a fe llow alumnus, the first question
they ask each other is where they lived
on campus. Being a graduate of Penn
State, I was recently asked , "What is the
first thing that two Penn State alumn i ask
each other?" Despite the fact that I am
an alumna of Penn State, I did not know
how to respond. As Nathan remarks ,
"Two implications follow from what can be
cal led our 'over-optioned' public university
system. The first is that there is little that
is automatically shared among people by
virtue of attend ing the same university" (p.
39}. The second implication that Nathan
mentions is that even though universities emphasize community, students can
eas ily move out of their res idence halls,
change their majors, and join or quit different clubs , without being noticed. Th us
"commun ity" is not static or reliable.
Nathan states that students genuinely
want to have a close community, but that
these same students are instead focused
on individualism , freedom , and choice ,
which do not always promote a sense of
community. Because stud ents today are
very individualistic, they tailor a community
to fit themselves . Students create "individual commun ities ," which are worlds of
self-selected people, clubs , classes, and
events, which are reinforced by the large
university that offers students hundreds or
even thousands of choices.
Female col lege students' conversations
focus on topics such as boys, sex, bodies (including body image}, relationsh ips,
one's childhood, one's future, television,
movies, and experiences with drugs and
alcohol. Today, students spend very little
time discussing philosophical or political
issues. Nathan was struck by the insignifi cant role that intellectual matters seemed
to play in the lives of college students.
Many students exp ressed attitudes such
as, "classes are a smal l price to pay" for a
college experience.
Nathan also shared the insight that
she gained about college student cheating. Students and professors have different attitudes towards cheating. Nathan
explains that many students think that
cheating is like "'stealing signs in baseball'- practically part of the game. It's not

a bad thing , everyone knows you do it,
and sometimes it is too much to your disadvantage not to do it" (p. 124). Nathan
cites national stud ies concern ing cheating
behaviors among college students, and
the most alarm ing part is that students
easily justify or rationalize thei r cheating.
It is easy for students to blame their own
cheating on someone else: professors,
other students, or even society.
Some universities have discussed
increasing the amount of classes held
on Friday morning , in an effort to curb
Thu rsday night drinki ng. Nathan expresses her opinion about this topic by writing
Policies and programs like this, in my
thinking, position students as errant ch ildren who must be thwarted or outwitted.
I bel ieve that policy works best when it
reflects a positive regard for the judgment of those it seeks to influence and a
respect for the resiliency of the cu lture it
wishes to change. (p. 142}.
Herein lies one of Nathan's best points.
University services and policies need
to directly connect with student culture.
"Educational pol icy, I bel ieve, cannot afford
to rely on inaccurate or idealized versions
of what students are, and student issues
shou ld be analyzed with a fu ller understanding of how they are embedded in
student culture" (p. 141 ). Instead of designing "solutions" to student issues that do not
directly address the actual source of the
prob lem, admin istrators need to take into
account where students are coming from ,
what students are facing , and how students
are dealing with these issues. Then, maybe
they wi ll be able to get to the root of the
problem. Also, administrators must do all
of this without comp romising educational
standards.
Nathan expresses the limitations of
her research: "To the students I didn't
know wel l, including most of the men and
women on my dorm floor, I was a very
much older woman who, despite getting
busted for drinking , was never really one
of them " (p. 15). Th is statement alludes to
another question: Do other students who
are "different" (racially, socio-economically, ethn ical ly, or otherwise) feel this way
as well? Nathan touches on this topic in
her chapter about international students,
but this is an issue that shou ld be studied

more. Was age the on ly factor keeping
Nathan from being "one of them?"
From my own experiences at a large
state university, Nathan's accounts of
student life are accurate. From distinctive
door decorations to the sparsely attended
"absolutely mandatory" hall meetings to
the informal classroom culture that she
describes, there are norms that seem to
be widely applicable in American higher
education. To anyone not fami liar with
undergraduate student cu lture at large
state schools or even colleges in general ,
My Freshman Year would be a valuable
book to read. As Nathan admits, even
professors and administrators at these
schools do not have a complete picture of
what student cu lture is like, and these individuals can benefit from taking a look at
a student's life from a student's perspective. If administrators, professors, student
development staff, academic advisors,
and other university staff members can
understand the culture of undergraduates,
programs and classes can be adjusted
to better serve the students, even without
compromising academics.
I would also recommend this book
to students in a Master of Arts in Higher
Education program at a small Christian
university. Because these future (and current) practitioners will be serving students,
both directly and indirectly, the more that
practitioners understand current student
culture, the better.
Nathan's penetration into student
culture , combined with her experience as
an anthropologist and professor, create a
unique perspective on a world that might
seem foreign to university administrators, professors, and parents of college
students. Her candid and honest look at
American undergraduate cu lture in My
Freshman Year can be an eye-opening
experience for anyone interested in higher
education.
Heidi Johnston is a graduate student in
the Masters of Arts in Higher Education
Program at Taylor University
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